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ABSTRACT ' 

^ Cogn^^ive dissonance tfaeoi) suggests that counselling 
students yill be aost inclined to develop* and later use those skills 
tfhich'they t>erceive as being valuable/ For exasiFle^ if student^ 
consider display of wafsth a characteristic which distinguishes! 
effective froa ineffective counselors^ it is sore likely that once 
graduated the students vill display varath to their clients^ / ^_ 
Irrespective of hov valid this perception of the effects of 
displaying varmth aight be. Clcfarly then^ counselingt^students* 
perceptions regarding characteristics of effective counselors should 
be of interest to, counselor educators. To exanine tl^ese fe^ceptions^ 
all students* enrolled in counselor education at a large university 
were asiced to rate extent to which 35 ,ad jectives vere descriptive 
of each o£ four cocmselot types* The ratiligs were analyzed using a 
principal coaponents procedure* Differences in the student ratings <^ ' 
vere identified and discussed* Findings have iiplio^tions for 
prograas training students for the helping professions* (Authors) 
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- A&STRACT 
■ ■ * ■ 

All stujdents^nrolled in cciunselor education at 
a large mj^^versity rated the extent which thirty*-five 
"^adj^ctives wete descriptive df each <?f ^ur comiselor 
types* The ratings were analyzed'^using a principal 
oonponenff:? procedure. Differences in "^h^ student ratings 
are identiifie^ol and discussed. Findings have implications 
for programs training students fol: the helping professions* 
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' A&STRACT 

All students^nrolled in cciunselor jeducation at 
a large uijf^versity rated the extent which thirty-five 
^dj^ctives welre descriptive df each <?f ^ur coi^selor 
types* The ratings were analyzed "jusing a principal 
oonponenff:? procedure* Differences ' in "^h© student ratings ' 
are identifie^cl and discussed* Findings have implications 
for programs training students fol: the helping professions 

. ^ ' ■ • 
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Cognitive dissonance thet^ry suggests that counseling 
students will be most inclined' to develop and later use 
those skills which they perceive as being valuable* For 
example r if students consider display ^of warmth a characteristic 
vhicJi distinguishes effective from irieffectiVe counselors it is 
mor? likely that once graduated the students will display wa^th 
to their clients, irrespective of ^how Valid this pep^eption of 
the effects of displaying wajnuth might be* Clearly then, 
counseling students | perceptions regarding characteristics of 
effective counselors should be of interest to counselor 
educators. . . 

Unfortunately, there has been little research done 

- * f 
condernlng attitudes of students toward themselves as 



jungelors, oj; .concerning the attitudes of students toward 



others who are counselors* The objective of -this study was 
to gain such information regardingf<the attitudes of one 
' cohort of students* " ^ ^ 

The instrument used 'in the study was the Attitudes 

' . Toward Counselors (ATC) Survey , arf instrument developed by 
' ' ' ^ / ■ . 

the authors* The instrument r^^uires respondents to indicate 

the extent, to which &ach. of 3S/r&ajectives are descriptive of 

each of four counselors* The .four counselors rated are: 



"The one real person whom I believe is the best- counselor 

I knowr" "Myself as a counselor "A real counselor*! know 

whom I believe is a poor counselor and "The one real 

counselor education student .whom I believe will most < ^ 

*^ 

facilitate client growth* " - ' . 

/ 

The iiist'lrument measures five dimensions of counselor 
characteristics which the literature suggests'are displayed 
by effective counselors* First r the ATC Survey measures 
characteristics of warmth* There is a clear emphasis in the 
literature on warmth as an important doUnselor characteristic* 
In a sophisticated itlultiple regression analysis .(Johnson ^ 
Shertzer, Linden^ and Stpne, 1967) , "friendliness" was found 
to be a significant predictor of counseling effectiveness* 
Demos and Zuwaylif (1966) found that effective counselors « 
possessed more nurturance and affiliation than ineffective 
counselors^ who exhibited more autonomy ^ abasement ^ and 
agression* In a synthesis of counseling research, Bergin 
(1966) "States r "It has tnias become increasingly clear within 
the limits of these studies ^ that a therapist's ability to be « 
warm and positively inclined toward his patients is an effective 
ingredient {p* 239)^" This conclusion' is also 'supported in a 
review of the- literature by Sjiertzer and Stone- (1974) . , 
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The instrument measures the knowledge .acsribed to the 

four rated counselors* ^Some research (Wallach and Sltrupp, *j 

1964; Styruppr 1958) suggests tljat the theoretical perspective 

of the counselor affects the way that coufiselors approach 

^counseling situations and thus probably also counseling 

effectiveness* There is, however, little research contrasting 

* 

the effectiveness of untrained with trained counselors* Still 

- • ■ . / 

most educators assume that counselors who become acquainted 
with various theories and develop a personal theoretical 
perspective vis a vis counseling ar^ more effective fpr having 
done so, " ^ ^ 

V 

Objective empathy also/ seems to be an important attribute 

* * 

jof'the effective counselor* , Truax and Carkhuff (1964) define 

fx 

empathy as "accurate sensitivity to current feeling and the 
verbal. facility to communicate this understanding in a 
langua^ attuned to the .patient ' s current being {p* 8)*" To 
remain objective means to ^e able to 5l;^nd back and observe 
what is happening from- a neutral or nonimposing frame of 
reference (Belkin, 1975)* Arbuckle (195,6) a^Jced counseling/ 
students to list in ordeif of preference the three traits they 
most and least prefej^red to see in counselors; lack of 
understanding and disinterest were two of the three traits 
which were seen as being least desirable* Cartwright and 
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Lerner Ci963) found empathic understanding of the client to 
be ppsitively associlated witK dlient growth* For the past 
.34 years, Rogers (1962) has emphasized the importance of 

empathy in his writings* ' ' 

* ' * * . "% 

, The emotional health of the counselor is an important ' 
determinant of counseling success* Truax (1963) found this 
quality to be one of three predictors of client growth ih 
hospitalized^schizophre^ics* Bergin and Solomon (1963) . 
found that a high degree of therapist personal disturbance 
is dysfunctional in counseling* Carkhuff and Berenson (1967) 
posit that the counselor "cannot respect the feelings and 
experiences of others if h^ cannot respect his own feelings 
and experiences Cp- 271*" 



Finally, the instrument measures characteristics of 

* 

qouii$elor firmness and direct! veness * Many researchers and 
thee^eticians Ckrumboltz and Thorensen, 196^; Truax; 1966; 
Rc|gers^ 1961} agree the characteristics impact counseling 



effectiyeness, .though -there is some disagre^ent as to 
)n,^^i 



whether being non^ir^ective- or confronting^ most helps clienlij^* 



METHOD' 

Subjects ' ' \ ■ . ^ _ 

The ATC Survey was .at^ministered to all graduate students 
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enrolled in counselor education at a large university. Of 
163 obtained returns, 152 were usable (n/N^,932)# Instruments 
vfere deemed^ nonusable when more than twp scales per rated 
counselor type were blank or marked twicer* * Otherwise^ blank 
scale scores were estimated at the median scor^. for the 
counselor type for that respondent* 



Results / 

. Based on application of Cattell*s (1966) ^scree test,^ 
five fabtors accpunting for 65,8% of the total variance were 



extracted from the correlation matrix* Alpha factor analysis 
of the data yielded Cronbach generalizabijity coefficients 
for the dimensi^^ps of *988r *806r *615, *410r ^nd *181, 



■ r 



respectively* - The five * factors* derived from the principal ' 

components analyses were then rotate^L using a" Harris-Kaiser 

>p V * ^ * 

(1964) Case II ro^bioiUErocedure (P* /P proportional to L), 

^ / * 

Based on inspectio&.of factor pattern, and structure 

vT" > ' ^ 
coefficients, the d^ensions were judged to measurte counselor 

% 

characteristics of w%mthr education, impartiality, emotional 
healthr ^nd firmness. 4^pactor pattern and structure coefficients 
-and factor and total variance percentages accounted for are 
presented in Table 1, The factbr correlation matrix is 
presented in Table 2* *\ 
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standardized factor scores were calculated* Baseij on 

* * • 

the mean and stan(5ard error of the. mean fox, each counselor 
type on each dimension, siiaultAfteOus confidence intervals 
were established within which one could conclude (p *05) 
that samplitig did not account fcrr the range of the factor 
score' means. When on^^f the conficieace intervals failed 
to include ^the posxtlbA of zero, this was taken as a clear 

nonneutral judgment of the counseloV type by the respondents 

> 

as a whole, orv that dimension. When any ^wo confidence 
intervals on any one factor overlapeed, this wast taken ±0 
indicate that the ^students as a group did not distinguish 
between the two counselors on Jjjie given factor. The result^ 
of the counselor type comparisons across the five dimensions 
^re summarized in Figure 1. - - ^ * 



DISCUSSION 



. Analysis of the Figure 1 dita using these decision rules 

suggests several conclusions. First, the **best'''and "most. 

growth" counselors were not ly^ted differently on four of the 

five factors. While it ife logical to expect that "best" 

< 

counselors should be equated with effective cQuftselors, 
similar logic has ^rxot held up in pther professions* Fbr 
eXan^le, Thompson «ind Killer (in press) found tHat teacher. 
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Figur^e ,1: Co,unselors Arr^ayed Along Factor Vectors. 
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Dashes indicate mean for counselor rated. Confidence "intervals in parentheses. 
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trainees distinguish on several factors between "best" 

teachers and teachers , "froni whom I learned the most 

, \ 

content material . " « ^\ 

* , A •* 

Second, students did not emEJloy the enjotional health 
or firmness factors in^^conceptualizing any of the four 
counselors* This doss not mean ttiat the students considered 
these tWo characteristics unimportant qualities for* 
counselors toj>ossess< Rather/ these , findings suggest that 
the students do not use these criteria to 4'istinguish among 
counse^rfDrs wl^n making^judgments regarding the effectiveness 
of counselors. This might be intetpreted as meaning that 
■students assume that most counselors , even poor ones, are_ 
emotionally healthy and not dysfunctionally firpi, *rigorousr^ 
or stubborn. Alternatively, students may feel that 
distinguishing among counselors on the, basis of directiveness 
is inappropriate since, the students may feel, some 
counselors can effectively help different clients even if 
the counselors display varying degrees of, direRiveness, 



Third, and most Importantly, on fouj: of the five. factors 
the students did not see themselves as being different from ^ 



either the *"best" oir "most growth" ideal counselors* 
students saw themselves as being ^^eficient onljf on the factor 



' r 
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u 



A 



of impartiality* 



These conclusions have at least two important 
implications for coxmsielor education* The second conclusion 
suggests that coxmselor education programs may need to make 
more intensive efforts at persuading students that there is 
a relationship between coxmseloi: emotional health a'nd 
5;o\mselor effectiveness, and that some pQor counselors- can 
be distinguished from effective coxmselors on this basis* 
TJaere may be a need to override a phenomenon whereby atudents 
who have emotional difficulties avoid focusing on these 
problems in#tder to avoid pain, and whereby some students 
who are expeK.enclng few ^ffetional prol5lems consider focusing 
on the problems of colleagues either an unprofessional ^'j^^ 
intrusion or an action which may embroil them in threatening 
conflict* * 

./..;: 

Finally, the findings show that students across all 
pjpp^am levels taken as a group see themselves as having the 
warmth, education, heaith, and firJttne&s of their ideal 
colleagues*' A finding that only stiidenta who were nearing * i 
graduation from an advanced degree program saw themselves as 
having already attained the characteristics of ideal counselors 
would noj be so worrisome* But the finding reported here is 

V 
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worrisome indeed because it suggests that the s^tudents 
probablS^ feel little internal motivation to develop 
further skills in areas where ideals have already been 
attained. These findings indicate that it jaay be necessary 
for training programs to exert more effort at encouraging 
students- to continually and objectively evaluate thl&ir 

,1 



professiional self-concepts • 
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